Abstract In 2015, a report led by the mentors of the World Health Organization Age-friendly cities program, proposed a review of the concept of active aging, including, alongside the three pillars (health, security and participation), lifelong learning, both as formal education (access to grade and diplomas), and in their informal dimension (when learning take places in daily life or in leisure activities). This study aims to analyze if the question of lifelong learning was raised and what the salient themes were related to that topic during the discussions of some of the focus groups of a research that applied the "Age-friendly cities" method in two neighborhoods of São Paulo. The two focus groups were conducted in 2016 in Mooca neighborhood: one composed of 5 residents between 60 and 75 years old, and one of 6 residents aged 76 years and over. Although the age-friendly cities guidelines did not predict specific questions about lifelong learning, the theme came up with a number of nuances in the discourses. Five general content categories have been achieved: 1) Learning: Activities and Spaces; 2) Learning and Accessibility; 3) Education: Respect, Consideration; 4) Learning and Work; 5) Learning and Aging. There was little emphasis on formal education, but aspects related to respect for older people and opportunities for leisure and social participation were quite present. In participants view, the simple offer of activities does not guarantee lifelong learning, since different types of barriers may make it difficult for older people to access them. Moreover, participants recognize not only the importance of educational activities This article is based on data collected through a larger research funded by the Fundação de Amparo à Pesquisa do Estado de São Paulo (FAPESP), Auxílio Regular: 2015/08447-0. The authors are grateful to this institution and all participants and students that took part in this project.
friendly to all ages. This movement was based on a conceptual framework called active aging, originally viewed as a process marked by optimized opportunities in health, participation and security (WHO 2007a) .
In 2015, a report led by Alexandre Kalache and Louise Plouffe, mentors of the Age-friendly cities program (WHO 2007a) , proposed a review of the concept of active aging, including, alongside the three pillars that underpinned this concept, lifelong learning, both as formal education (access to grade and diplomas), and in their informal dimension (when learning take places in daily life or in leisure activities) (ILC -Brazil 2015) . "Learning needs are multiple and constant over the life course" and increasingly "it is in demand across adulthood for reasons of professional specialization, career change or simply for personal enrichment" (ILC -Brazil 2015, p. 47) . In addition to promoting formal education, it is important to implement health literacy for self-care, financial literacy to manage income and expenses, and technological literacy so that the person can be fully connected (ILC -Brazil 2015) .
The "Age-friendly Cities" program was initially implemented in 33 cities in all World Health Organization (WHO) regions, including the city of Rio de Janeiro. The idea was to consult older persons and some professionals on eight topics: 1) Outdoor spaces and buildings; 2) Transportation; 3) Housing; 4) Social participation; 5) Respect and social inclusion; 6) Civic participation and employment; 7) Communication and information and 8) Community support and health services. No topic aimed directly and exclusively at lifelong learning, but education and leisure relate to several items on that list. The main friendly characteristics observed generated a checklist for each of the eight items, allowing other localities to have indicators for their own assessments in those aspects (WHO 2007a) . The project was very successful and nowadays, the Global Network for Age-friendly Cities and Communities has more than 500 members spread across five continents (Beard 2017) . One of the possible explanations for this broad diffusion is the proposal's methodological flexibility, which can be adapted to different spaces while still attending local specificities. Thus, it is possible to mention diversified "Age-friendly" initiatives (Plouffe et al. 2016) , adapted and applied at different levels (national, regional, local) , including neighborhoods (Doran and Buffel 2018; Rosa et al. 2013) .
Based on an initiative that applied the "Age-Friendly City" method in the neighborhood of Vila Clementino, in São Paulo (Rosa et al. 2013) , a similar proposal is to be implemented in the capital's neighborhoods of Brás and Mooca. In a metropolis such as São Paulo, working the WHO method at district level may be easier and more effective. The population of the chosen neighborhoods (75,724 inhabitants in Mooca) is indeed equivalent, in numbers, to many Canadian or French counties (for example) that have already embraced "age-friendly" initiatives.
The objective of the present study is to analyze if the question of lifelong learning was raised and what were the salient themes related to that topic during the discussions of some of the focus groups of that research. This analysis focused on two focus groups held in Mooca, a traditional Italian immigration neighborhood where 19% of the inhabitants were 60+ years in 2010, a high percentage compared to the Brazilian population, in which the percentage of older persons were 10.79% the same year. 1 This neighborhood presents a very particular and challenging scenario: the demographic characteristics in terms of percentage of older persons population are similar to those from developed countries, however the deficits in terms of resources and public policies are typical from emerging economies. Moreover, the accelerated Brazilian demographic transition led to the urgent need in preparing the families, the society and the State for the new challenges and opportunities related to this transformation. This specific study may present clues for further interventions on a topic that is a major challenge in Brazil: lifelong learning. It may also contribute to asses how "age-friendly" initiatives method can integrate and promote this fourth active aging pillar. The conceptual framework adopted by the WHO mentioned above sustains our analysis that is also based on literature related to agefriendly initiatives, such as the diverse studies selected and organized by Moulaert & Garon (2016) . In the field of educational gerontology, our main references are the Brazilian studies from Doll (2008) and Cachioni (2012) .
Method
The two focus groups chosen for this analysis were conducted in 2016 in the neighborhood of Mooca: one composed of residents between 60 and 75 years old, and one composed of residents aged 76 years and over. The qualitative research in which the focus groups were carried out adapted and applied the method of the Age-friendly cities program (WHO 2007b) in two districts of São Paulo: Mooca and Brás. The principles of information and participation were observed, promoting a bottomup approach. A committee composed by researchers, representatives of the public administration, and civil society followed the implementation of the project, and assisted in the organization of 8 focus groups in Mooca, 8 focus groups in Brás and 20 individual interviews. This structure was inspired by similar initiatives implemented in the French cities of Quimper (Le Borgne-Uguen et al. 2012) and Lyon, in France (Chapon and Felix-Faure 2011) , or in some Quebec counties, in Canada (Garon et al. 2014) .
The greatest possible diversification was sought for the composition of the focus groups, with people who did not know each other or were not closely related, in order to avoid possible influences (Gondim 2003) and promote the free expression of opinions. The sample was randomly assembled for convenience. Each focus group was expected to present five to ten participants, with some flexibility, as allowed by literature (Gondim 2003) . Age and residing in the neighborhood were self-declared, with no verification of the truthfulness on this information. Participants were invited through leaflets on the streets and on events in the neighborhoods, visits to institutions and organizations, publicity e-mails, and ads on social networks. The help of the committee members and of some community leaders was fundamental. Both focus groups under analysis in this study met on two locations in different regions of the neighborhood, which could attract people who lived near or already knew the localities, taking in account several realities of the whole neighborhood.
The focus groups were based on the guidelines developed by the WHO (2007b), and one question was added: "How was your experience participating in this research?" A form with sociodemographic data on the participants was individually filled before the start of each focus group. The research project was approved by the Human Research Ethics Committee of the School of Arts, Sciences and Humanities of the University of São Paulo, and the research participants signed free informed consent terms.
The discussions were recorded, and subsequently transcribed. The collected material went through three stages of treatment: 1) Transcription by a member of the research team; 2) Transcription's revision by another member of the research team; 3) Content analysis, by one of the researchers of the team.
The content analysis of Laurence Bardin (2010) was used for treating the transcribed data for the analysis presented in this article, noting not only the explicitly expressed semantic expressions, but also more subtle and implicit manifestations, such as emotion, silencing and all intercurrences during the meeting. The sociodemographic data was tabulated in a worksheet, and the frequency percentages were calculated, respecting some key aspects.
Results and Discussion
It is important to describe and discuss the participant profile (3.1.), as well as the salient themes related to lifelong learning raised by participants (3.2.).
Participants
In total, 11 people participated in the focus groups under analysis: 8 women and 3 men. The focus group of 60-75 year olds (60-75 group), on 08/26/2016, had 5 participants (3 women and 2 men) and lasted approximately 1 h and 53 min. The focus group of 76 year olds or older (76+ group), conducted on 11/4/2016, had 6 participants (5 women and 1 man) and lasted approximately 1 h and 33 min. The analyzed groups had a number of participants that meets the standards suggested by the literature (Kind 2004; Gondim 2003) . With fewer participants per group, they had the advantage of allowing more speech time for each participant (Gondim 2003) .
Not surprisingly, the studied groups had more women, similarly to what was observed in the total sample of older persons participants in the research, both due to the feminization of old age (in 2014, 55.7% of Brazilian older adults were women; IBGE 2015), and to the fact that older women tend to engage more in social interactions (Neri 2007) , which could explain their greater interest in this type of activity. This prevalence of women among participants of educational or cultural activities is repeatedly observed, for example, in Brazilian Third Age Universities for (Castro et al. 2007; Irigaray and Schneider 2008; Pinto 2009; Alexandre et al. 2009; Souza and Russo 2009; Kretzer et al. 2010; Sonati et al. 2010; Roque et al. 2011; Cachioni 2012) . According to Debert (1999) , while women represent the majority of participants in Third Age Universities and Community Centers, older men usually are members of associations, federations and confederations of retirees or professional trade unions. Moreover, greater female participation in the focus groups under analysis coincides with some findings in the literature on "age-friendly" initiatives in other countries, where women's participation was also more significant, such as in the French cities of Lyon (Chapon and Felix-Faure 2011) and Quimper (Le Borgne-Uguen et al. 2012) , in the city of Manchester, England (Buffel 2018) or in the city of Aveiro, Portugal (Centeio et al. 2010) .
In the 76+ group, 4 women were widows, one was married, and the man was married; all have lived in the Mooca neighborhood for over 15 years. In the 60-75 group, the three women were single, one man was separated and the other was divorced; only the women has lived in the neighborhood for over 15 years. Of the 11 participants, only two women (in the 60-75 group) reported not having children.
Participants were highly educated compared to the overall Brazilian older people population. In Brazil, schooling is one of the aspects that "can contribute to the more vulnerable status" of older people, since they make up the population age group above 15 with the lowest average years of schooling among the employed population (IBGE 2016) . In the 60-75 group, five participants had completed tertiary education, and one female participant had completed secondary school. In the 76+ group, only one participant, a man, had completed tertiary education; one woman had completed secondary school, three had completed elementary school, and one had incomplete elementary school education. The level of schooling was, therefore, considerably higher for younger participants.
In Brazil, the average number of years of schooling among older persons in 2014 was 4.8. However, this indicator has been improving as the more educated population ages: the average number of years of schooling among older people was 3.5 in 2004. In addition, the percentage of older persons with 9 or more years of schooling increased from 12.7% in 2004 to 20.7% in 2014, while the percentage of older individuals with less than 1 year of schooling dropped from 36.5 to 27.3% in the same period (IBGE 2015) . There has also been a decline in illiteracy rates, although the population over 65 is still the age group with the highest incidence: 25.7% in 2015 25.7% in (IBGE 2016 .
According to the information provided, the analyzed sample was a select group in terms of schooling, with a percentage of people who completed higher education well above the percentage observed in Brazil in 2015 for people between 25 and 64 years of age (14.7%); this percentage increased when compared to that of 2005 (8.9%), but is still far behind the average percentage in OECD countries (33.5%) and in countries such as Chile (21.1%) and Mexico (18.5%) in 2014 (IBGE 2016) .
Only one participant from each group-both of them women-did not own their home; therefore, there was a prevalence of homeowners. Considering the ten focus groups with older people from our broader research, the majority of participants (63.6%) declared that they were owners of their homes, a high percentage when compared to other situations. In the city of Lyon, for example, only 42% of older person-participants were homeowners (Chapon and Felix-Faure 2011) , while in Aveiro 56.8% owned their homes (Centeio et al. 2010) . It is possible to relate this housing aspect, observed in the neighborhoods under study, to the fact pointed out by Pasternak and Bógus (2014) that, since 1940, Brazilian housing policies have K been aimed at promoting access to home ownership. These policies seem to have contributed to the fact that the percentage of housing leases in Brazil is considerably lower than that of more developed countries such as France, where this percentage was 37% of residential properties (Pasternak and Bógus 2014) , while in Brazil it was 18.32% in 2010 (Graeff and Pudenzi 2016 ), and 17.9% in 2015 (IBGE 2016 .
Of the 11 focus groups participants, 4 reported living alone. Taking into consideration the 10 focus groups conducted with older people residents in the two neighborhoods, 21.8% of participants stated that they lived alone, a higher percentage than that of older people living in single-dweller households in Brás and Mooca, which corresponds to 16.21% of older persons residents. 2 The percentage in our sample was also much higher than the national average, which in 2013 was 15.1% of older persons population (IBGE 2014) . This data suggests a greater risk of isolation for older people in our research sample and raises the following question: would people who live alone and thus are supposedly more pre-disposed to socialization be more likely to participate in the research?
All of the participants declared they were retired, although three reported to be still working (one man with complete tertiary education, and two women, one with complete tertiary education and one with complete secondary education, all members of the 60-75 group). The man stated that he was a civil engineer, while one of the women said she was a lawyer and the other declared she was a volunteer in a charity.
Within the Brazilian population, 26.3% of older people declared to be working in 2015, whereas in 2005, this percentage was 30.2% (IBGE 2016) . One possible explanation for the employment rate among older adults not to have increased, but on the contrary, to have decreased, could be the greater vulnerability of older persons in the labor market-a fact recognized by the International Labor Organization-due to age discrimination, as they would be allegedly more expensive and less productive employees according to employers (Ghoshed et al. 2006; apud IBGE 2016) . As an additional difficulty, in 2016 the IBGE pointed to an increase trend in the unemployment rate of the Brazilian population (IBGE 2016) . In 2014, 65.7% of the Brazilian older people were retired (IBGE 2015) ; in that same year, 16.4% of retirees continued to work (IBGE 2015) . In 2015, the percentage of employed older people who received retirement pay within the Brazilian population was 53.8%, well below the 62.7% recorded in 2005. According to the IBGE (2015), this decrease, as well as the increase from 47.6 to 53.3% in the percentage of people aged 60-64 among the employed older persons population, is related to legislative changes in the rules of social security regimes in order to postpone retirement.
In sum, the participants of the present research have, in several aspects, favorable socioeconomic characteristics, when compared to the average characteristics of the Brazilian older persons population, particularly regarding education. 
Topics
Participants in the 60-75 group will be identified with a letter followed by the number "1" (ex: Ms. A1), while those in the 76+ group will have the letter followed by the number "2" (Ex: Ms. A2).
In a first classificatory attempt, the selected excerpts were divided into three categories: formal education, non-formal education, and informal education. As synthesized by Johannes Doll (2008) , non-formal education corresponds to activities that are intentionally planned as educational, but are generally free of the norms that fit formal education, and can serve specific interests or certain groups. It was noticed that there were few explicit and exclusive references to formal education, while numerous lines were related directly or indirectly to informal education, whether in relation to leisure spaces, the media and other topics. This may reflect the reality pointed out by Johannes Doll (2008) that the vast majority of educational activities take place from the perspective of non-formal or informal education, although it is possible to find older people in the formal education space. In the dialogues analyzed, many of the references to education were, however, made so generically, in a broad sense, that they could relate directly or indirectly to the three types of education (formal, non-formal, informal), as in this example:
Ms. B1: "Put preferential boarding, young people go there!" [other two ladies: "Exactly!!" "Exactly!!"] Mr. E1: "But then we go back to education ..."
Here Mr. E1 refers to education in the sense of respect; previously, in this same group, it has already been said more than once, with the agreement of all, that what is lacking is education (respect) towards older persons. Lack of respect or education can be related to both gaps in formal education and failures in non-formal or informal education (e. g. negative prejudices and stereotypes of old age). It is difficult to determine whether participants refer to non-formal or informal education activities in many comments such as: "[...] we do have free activities, such as the library ..." (Ms. B1) or "I worked out, in knitwear, sewing and darning [...] I learned this in Italy ..." (Ms. B2) In this way, a second reading of the selected excerpts was made, identifying themes ("sense cores") that made up the communications. The pre-established categories were discarded and an "analogous and progressive classification" (Bardin 2010, p. 147 ) was added, with the registration units being grouped by semantic criteria. Five general categories divided on specific categories have been achieved, as described in Table 1 .
Next, the registration units classified in the general thematic categories and their specific subcategories will be presented and discussed.
Learning: Activities and Spaces
A number of comments from the participants point to the question of the existence or not of educational, cultural or leisure activities and spaces, beginning with the fragility of public policies (a) and passing through examples of activities and spaces that may or may not exist (b) and perception of one's own participation in research as a learning activity (c).
a. Learning and Public Policies
One participant complains about the lack of leisure policies, a recognized source of informal learning, and policies for "old age" in general. The participant criticizes the density of the park where the City Hall of the district of Mooca is located with several equipment, including, according to him, "four or five schools" that should be spread, leaving more green space or leisure in that area: "[...] as if the State or the City Hall itself did not have land to build! Even because we have four or five schools out there. I do not think there is any need for such densification in this place. You need to spread it a little more, right? What's missing, I think it's out of purpose, but what's missing is a policy, let's say, for older people, whether for leisure or for food ..." (Mr. D1)
The speech of this man, who declared himself retired and no longer working, denotes the importance that leisure can play for older people, especially those with free time. The participant recognizes that there should be public policies in the leisure sector, as determined by the National Policy on Older Persons 3 (article 10, VII) and the Statute of Older Persons 4 (articles 20 and 23). In a study in the city of Nice, France, it was found that older people left home more often for leisure than for shopping ).
In another dialogue, where the majority of the group agrees on the lack of public policies in general and related to older people in particular, education stands out as a "fundamental", "basic" issue, which would guarantee "assistance" and greater care for older persons: In addition, having "education" or "knowledge" is considered by some participants (Ms. A2, Ms. B2 and Ms. D2) as a condition for an older person to participate in public life: "And if he does not have schooling, but he likes to be informed, and everything, he is able, if not, no!" (Ms. A2).
Finally, the precariousness of existing public policies is also emphasized, both those that indirectly affect formal education and the insecurity around a Faculty at night (in the concordant lines of two women in the 60-75 group), such as the lack of resources in the rural area schools:
Ms. B2-"Even if you save yourself ... those in rural areas suffer! Those children in that school, abandoned! They have no bathroom inside, no food! The teacher takes a ... a, a little green vegetable to make a soup, a little something to give a soup to the child. It's a sadness!" Participants recognize the impact that education and leisure policies would have on socialization and health and they present a suggestion: Although participants complain about the precariousness of public policies for education and leisure in general, and in particular for older people, they recall, throughout the discussions, the innumerable activities and spaces existing in the neighborhood. They mention both formal education spaces (schools, colleges) and non-formal education and informal education spaces (with emphasis on churches, equipment within the City Hall of the district of Mooca Park and the SABESP Park).
After complaining about the insecurity and consequent impossibility of attending a square where gym equipment for older people had been installed, a woman complains about the lack of alternatives in addition to the churches:
What happens, most of the old people, what they do: they go to church. So that's where you see the mamas of San Gennaro, the mamas of San Vito ... The people go to church. It's the only focus left for older persons, as if being religious was the only function we have."
However, throughout the speeches in the two focus groups, various educational and/or leisure activities offered in the neighborhood or nearby are remembered, such as: "language courses"; "Tai Chi Chuan", "gymnastics", "swimming", "shows", "walks", "water aerobics", "Senior dance"; "Lian Gong", "parties", "theater", "card game", "chess", "embroider", "crochet", "read". They complain about the lack of leisure activities and the precarious disclosure of those that exist. They remember two theaters, the typical festivals (especially those of the churches), shows and concerts. Participants in the 60-75 group criticize the lack of activities in the neighborhood's nursing homes, noting that the older people are "apathetic" in front of the television. They note that only very expensive institutions of this type offer theater and parties.
Participants complain about the closure of some spaces where there were shows. They suggest the use of some areas and facilities of the neighborhood for other activities, such as the area of a "confined fair" (Ms. C1 and Mr. E1 and Ms. A1), and some old fabrics (Ms. A1 and Mr. E1).
c. Participate in Research
The socio-educational dimension (Salgado 2007) related to the participation in the research was highlighted, and this represented an opportunity for socialization, to meet new people. Several studies (Wilhelmson et al. 2005; Bowling 1995; Wiggins et al. 2004) point to the importance of social relations as one of the quality of life factors in the perceptions of older people.
Participating in the research was considered an opportunity to learn by listening to the opinions of others: "Well, we learn, listen, the opinion of others" (Ms. D2), everyone's opinions being respected (Ms. C1).
Participants also emphasized their willingness to contribute to research and the hope that it would have some effect:
Ms. C1-"May it be a seed that will bear fruit for us. Of course, maybe it will take a while. Yes ..." Mr. E1-"Ah, yes ..." Ms. C1-"But if we do not start planting today we will not be able to harvest it tomorrow!" Mr. E1-"I hope something grows!" Finally, they thought positively the experience, something: "very interesting" (Mr. E2), "exceptional" (Ms. A1), "fun" (Mr. E1). They mentioned that they would like to participate again if there are new opportunities:
"Very interesting, this ... I would always like to participate in things like that! How the time passed quickly!" (Mr. F2) "Every time you have something, you can call me and I'll come!" (Ms. A2)
Learning and Accessibility
Although the research participants recognize that there are some educational activities in the neighborhood, they identify barriers that often compromise access to these opportunities. They also identify factors that would facilitate access to some sites and services. According to the Brazilian Standard of Accessibility to buildings, equipment and the urban environment (ABNT NBR 9050, of 2015), accessibility means: possibility and condition of getting, perceiving and understanding for a safe and autonomous use of spaces, furniture, urban equipment, buildings, transport, information and communication, including its systems and technologies, as well as other services and facilities open to the public, of public, private or collective use, both in urban and rural areas, by people with disabilities or reduced mobility.
A study in France with older people revealed that those living in more favorable geographical environments used to go out more frequently than those living in environments with higher geographical barriers . In Mooca, the participants' speech revealed factors that hinder or favor this condition of reaching educational facilities and activities: proximity (a), admission criteria (b), information and communication (c), affordability (d), security (e) and interest (f).
a. Proximity
Proximity appears as a positive factor for access to educational and leisure facilities and services: "For example, we have Sesc Belenzinho, which is relatively close to us" (Ms. C1). The existence of public transportation is a facilitator on the matter of distance: "Yes, it is only there at Bom Pastor, right? It's quite close, you take a bus and there it is!" (Ms. B2).
This finding confirms the WHO (2007a, p. 33) view: "Living close to services and facilities is also seen as an age-friendly feature". As mentioned by the WHO (2007a, p. 33): "in San Jose, older people valued living in close proximity to public, commercial and religious services", and "in a number of cities, such as Nairobi, Udaipur and Udine, not living in close proximity to such services is seen as a problem".
b. Admission
The access to educational, cultural and leisure activities will also depend on admission criteria, such as, for instance, a limited number of vacancies:
Ms. A1-"But you have to sign up and wait for them to call you." Mr. E1-"It's because they have a limited number, right?"
Another admission criterion identified is to be part of a certain professional category or to be associated with a determinate organization. Participants in the 60-75 group complain about an important facility that was once open to all, but witch was now restricted to commerce workers and their dependents. One participant noted that the activities of a major industry-maintained association remain open to all. Participants of the 76+ group pointed out that for activities in the SABESP Park it would be enough to enroll, and there is no need to be a member of the institution that promotes activities in the area. The excess of people (crowded places, such as the reminded San Gennaro Church party) also represents a barrier for some of the study participants.
c. Information and Communication
The main accessibility problem explicitly identified concerning the access to educational, cultural and leisure activities in the neighborhood was the lack of divulgation: "Look, there are things around here, just like you said, right, that we don't have access, that we don't know. [...] So there are some courses, but it is not being publicized." (Ms. C1) " [...] that's what she said: this kind of thing is not disclosed to people from Mooca!" (Ms. A1) "When it does, it should be more publicized." (Mr. D1, on activities of an older persons association) Participants in the 60-75 group mention that few people know about the reopening of a public theater and the existence of another theater. At one point, one participant talks about a free show that would take place in the City Hall of the District of Mooca and two participants did not know:
Ms. A1-"I didn't know!" Ms. C1-"[...] You see? Something that is not widespread!" K Participants complain that the only communication they receive is advertisements of pizzerias and, at election time, of candidates! They agree that a neighborhood newspaper would be a good alternative for the broadcasting of events and activities, but they consider that there should be a greater distribution of the existing neighborhood newspapers.
Participants in the 76+ group affirm that the dissemination of activities and events is by "word of mouth". Two of them state that if one searches, he finds activities (bringing the idea of a more proactive attitude in access to information). Still on the media, some participants report listening to the radio, but they say there are no news about the neighborhood or the country. They point out that, about the neighborhood, the only thing reported are the typical church parties, but that, according to them, it is to invite people from all over the city, and not specifically the residents of Mooca.
Three of the five participants in the 60-75 group say they use the Internet as a means of information and communication. They mention groups in social networks and cell phone apps that publicize activities and news about the neighborhood. In the 76+ group, three women mention TV as an information medium they use and a man points to his preference for the Internet.
Participants agree that the Internet has everything: "from the whole world, from the whole Brazil, from the whole São Paulo" (Mr. F2), and even "gossip" (Mr. F2 and Ms. B2). One of the women said she was not interested in the Internet because it "absorbs you", in agreement with two other women. On the media content, two participants say they hate news about politics and like watching sports. Some women say they like to watch soap operas. In short, in terms of content, participants report that there are lots of good things, but also "a lot of crap". In this regard, two participants comment that they are not able to pay for operators that would broaden the alternatives of television broadcasts. In Brazil, watching television is a common leisure activity for older people: in 2013, about 32% of older persons declared to watch television for 3 h or more a day (IBGE 2014; APUD IBGE 2015) . Therefore, the focus group discussions under analysis reveal not only barriers related to access to information about educational activities that take place in the neighborhood, but also to the media and information (such as the low distribution of neighborhood newspapers or the impossibility of paying for television operators that offer an expanded range of channels). The new media appear more as an alternative for younger elder participants than for older ones.
d. Affordability
The Statute of Older Persons (art. 23) established the right to at least 50% discount in sport and cultural events to promote this group's access to culture and leisure. The issue of gratuity was highlighted in several speeches, appearing as an important factor in the participants' opinion: " [...] In that gym, every morning, there is a free physical education teacher, I know it because my wife goes at 8:00 in the morning [...] According to some participants, even if there are free activities, they are more restricted, and places are limited. Some of them remember a seniors' association that charges a monthly fee, because it would have "teachers, instructors". Thus, some of these participants seem to admit the levying of a contribution in some cases:
Mr. D1-"Look, the issue of gratuity ..." Ms. A1-"It's relative, right?" Mr. D1-"Yes." Mr. E1-"Yes, sometimes there is no problem with a nice contribution." This conversation is followed by a critical reflection in the sense that the society has not yet awakened to the fact that older people are "good consumers":
Mr. D1-"But over time I also think that society itself will realize that we are also consumers." Mr. E1-"Without a doubt." Mr. D1-"Right? It's going to wake up to this." Mr. E1-"A good consumer!" Ms. A1-"Much more than the others!" Mr. E1-"Oddly enough ..." Mr. D1-"Unfortunately we are ... just consumers [laughing]" Ms. C1-"We only consume ..."
This dialogue reflects the recognition of the economic man's rise in the contemporary consumption society (Marques 2007) , which also marks a change in the role of older persons in society, freeing them from the exclusion paradigm due to lack of productive work, but meaning an inclusion in the world of consumption with chances and dangers (Doll 2008 ).
e. Security
The attendance of some places in the neighborhood is, according to some opinions, compromised by the feeling of insecurity, which is caused by the presence of homeless people:
Ms. C1-"Near where I live, they made a, a park for ... with activities, with those fitness equipment for older people, it was invaded by homeless people, so we don't have that thing down there, and it was a very good place. And ..." Ms. A1-"On Piratininga Street, right?" Ms. C1-"No, I live in Visconde de Parnaíba, near the Museum." Mr. E1-"Right ..." Ms. A1-"What happens is that, at first, you could visit the museum; now you can't." Mr. E1-"It's a shame!" Ms. C1-"No, it has become no man's land over there!" Ms. A1-"Lots of homeless people ..." Mr. E1-"Wow!" Ms. A1-"So there's no way!"
In fact, the speech of one of the participants suggests that if they do not really represent an insecurity factor, the homeless may represent, for some, a nuisance: "[...] it opens at 9 am, they get inside and sleep over the tables. So, I say: 'Gee, right, this is no place to sleep, isn't it?' But neither security nor the librarians nor the staff will say a word to them. They just keep drooling over the newspapers ..." (Ms. B1, referring to their attendance in a public library).
Another security issue that may compromise the participation of older people in educational and leisure activities is the inadequate and bumpy paving of the streets. This was one of the major criticisms about the open spaces of the neighborhood (Graeff et al. 2017) . Several participants reported already having suffered falls due to this problem. In that sense, when commenting on the low attendance of the library, Ms. B1 also mentioned the poor condition of the neighborhood's sidewalks as a barrier.
f. Interest
If on the one hand some participants point to the older people's willingness to "be useful" and not staying at home, as it will be discussed later, the lack of interest or the "laziness" are also remembered as a factors which compromises the participation in existing activities: The same lady also criticizes the low attendance at Sunday morning concerts that existed in a public theater, saying that although she invited people and there were many residential buildings near the place, nobody would go.
In the 76+ group, the participants remember the strong absenteeism in a group of older women who meet in the library because, according to them, older people have no interest, they want to stay quiet:
Ms. A2-"[...] I think that the older women lacked interest in wanting ... don't wanna ..." Ms. B2-"Mingle!" Ms. C2-"They want their peace! [...] They miss a lot of the meetings, don't they?"
The lack of interest and the laziness can be attitudinal barriers of the person himself; but other people's behaviors and attitudes may also restrict the participation of older people, which will be seen, partly, in the next analytical category.
Education: Respect, Consideration
In both groups analyzed, the term education was more often used with the meaning of respect, consideration. The recurrent subject in this regard was the lack of respect for older persons (a), perceptions were also identified in the opposite direction, the respect for older persons (b), and, lastly, other subjects less present related to the lack of education/respect in relation to other aspects (c).
a. Lack of respect for older persons
The opinion about the existence of a lack of respect in regards to older persons was very strong among study participants. Many speeches reveal this feeling regarding the treatment received by the young people, by people in general (society) and by government.
The following speeches are some examples that explicitly refer to young people: When asked if there are intergenerational activities, the participants not only reinforced this neglect by young: "First, young does not like to be with the older people" (Ms. A1), but also revealed the other side of the coin:
Mr. E1-"This new youth, he is right, because this new youth has few to transfer to us. It is a youth that, unfortunately, is empty." Ms. A1-"Hunting Pokemons!" Mr. A1-"The Pokemon hunters, precisely! So, what happens? It turns out that it is difficult to interact with a person who has nothing to interact with. Do you know? So, you should interact with people who was, at least, something a little closer to you." Ms. A1-"If not, nothing comes out." Mr. E1-"It is impossible! With the kids, it is impossible, do you understand?" This perception of neglect of youth regarding to older people also appeared in the 76+ group: "The youth only wants to stay with the youth, never mix with older persons. Today, older people does not exist to the youth!" (Ms. B2). The exception was a retired professor that states feel that they, in general, "are polite, in large part polite" (Mr. F2), although it is not possible, according to him, to expect that the treatment is like London or Paris, nor like "antiquely", according to Ms Regarding the responsibility towards the youth in terms of formal education, an old woman reports an interesting case. In a bus that she used to take there were always a group of students with hearing impairment occupying the priority seats (reserved by the Brazilian law for older persons, pregnants and persons with disabilities, among others), while many older people with reduced mobility were stand, holding on to keep from falling. She said: "they are healthy teenagers with 13, 14, 15 years old. They have the hearing impairment, but it is not as if they were disabled" (Ms. B1). She told that one day she complained of this situation for a teacher who follows the group of teenagers and the teacher said: "Oh, you know what you have to do, don't? You need to touch in their arms and speak, you have to show the picture [referring to the signaling of priority seats]!" During the focus group, the participant said that she would never do that, because she think that it would be "ugly" for the school. However, she thinks that the teacher probably has commented something with the students, because they no longer occupied those seats. The interesting aspect in this case is to confirm the difficulty of the population (and the own interested) to deal with the priority seats: one often lacks common sense.
Most of the speeches from participants agree that neglect and disrespect for older people by young are unfortunately common in Brazil. In contrast, as highlighted in a dialogue in the 60-75 group that will be explored later on, participants consider that in other countries, the young would be taught to respect older people.
With regard to people in general, many of the disrespect situations to older people reported occur in public transport:
Ms. A1-"There are some drivers here [...] And sometimes there are many people, and an older person that does not want do pass the card. They give a show! They give a big show! They made an old man ... get off everybody, to the old man pass the card on the bus ratchet, turn and send everyone up. I told: 'I can't believe in a thing like this'. He did this!" [. If you think that he is worst, so you will give your seat. It is this assessment that we don't have!"
The following dialogue reproduces a same feeling of indifference of the society in general regarding to older people, concerning to the need of space adaptations:
Mr. E1-"[...] People don't concern with older persons. Older people have limitations. So, they need to have a handrail, they need to have a support, they need to have something, because this is [cough] what we have. Here the Tobias Barreto Church has nothing. You just have to go there and see." Ms. A1-"Really nothing!" Participants also report that the society considers an older person as high "cost" (Mr. D1), that "only disturbs" (Mr. D1), a "nuisance" (Ms. C1), a "useless" (Mr. E1). That there is no space in the politics for older adults, because they "don't trust" (Mr. E1) in older people; that "nobody want to hear older persons!" (Mr. E1), that older people "just talk rubbish" (Ms. E1). They also consider that older persons "want to be useful" (Ms. A1), and that society is allowing this, "as long as you have no cost" (Mr. E1), "as long as is volunteer work" (Mr. D1). Some participants share negative images about the old age: "I think that neither we do like to mix with us.
[Laughter in general]" (Mr. D1), or, sometimes, they disagree:
Mr. D1-"I think that we are a dead weight!" Mr. E1-"It is true!" Mr. D1-"It is a burden for society!" Ms. B1-"Oh, don't talk a think like this! We already made so much!" Lastly, the neglect of the government itself regarding to older people also does not go unnoticed, although with some nuances:
Moderator-"And with regarding to the government?" Mr. E1-"No!" Moderator-"Do you think that there is respect regarding to older people?" The young, look, the young with yellow, pink painted hair, they care of you. Why? He was educated to take care of you. He was educated to know that he would be an older person. That is the difference." Ms. C1-"It's necessary the Eastern conception, that the child of today is the older person of the day after tomorrow ..." Mr. E1-"But he, he, he, he is taught to this!" Due to the respect and the public policies that, according to the participants, would benefit older people in Portugal, a participant points to the idea of migrating to this country:
Ms. C1-"Look, in terms of service, one think that my son talks a lot for me, which he wanted me to go to Portugal. He says that there an older person, a retired is very well seen, the Brazilian. In both focus groups, there are reports about the lack of education/respect of the Brazilian people regarding to other aspects. In the 76+ group, the opinion of some participants stands out (Ms. B2, Ms. D2) about the lack of respect of the young people who don't greet the bus drivers in the public transport. In the 60-75 group, the Brazilians' neglect with the public assets is criticized, especially the public toilets:
Ms. B1-"This thing of toilets? For example, here in the library, there is the accessible toilets, doesn't? People can use. [...] But they spoil too much toilet K paper. They should put cut toilet paper there in the office to the people take, because they would throw the whole roll over there to clog. Do you know?" Mr. E1-"It's education ..." Ms. A1-"Brazilian people don't have education!" [...] Ms. C1-"It's lack of education!" Ms. B1-"It's like on the train, they complain because the toilet is closed, there is no paper, etc. Well, I think if each one of you carry your toilet paper, it's good enough. Because, if it's put, it ends fast! [...]" Mr. E1-"Unfortunately this is true!" Ms. B1-"[...] take only 5 or 6 to dry, which there is no need ..." Ms. C1-"Sometimes, people take away, they pick up the paper roll and take away!" Ms. A1-"Sometimes they take away." Ms. B1-"No, and by venom, people throw in the toilet!" Mr. E1-"Besides, they clogged the toilet!"
Learning and Work
Learning-related issues were invoked by research participants in both paid work (a) and unpaid work (b).
a. Paid Work: Discrimination despite the Knowledge
One lady pointed out that despite having a background and knowledge, she was discriminated against in access to paid work:
Ms. A1-"Look, after they trampled over me, that 'my age did not allow' [emotional voice], I never looked for anything anymore! They humiliated me, because I spoke English, I spoke Spanish [...] . They came to my face and said like this: oh, your resume is good, but your age does not allow it. Girl, I went out from there devastated, devastated!" [...] Mr. E1-"[...] So no one wants to hear, forgetting that an older person has in his back an average of 40 years of experience, each one in his own area, we have an experience that we would sell easily! And secondly, onh ... when you think onh, in a, in a ... let's say like that, in a job proposal, in a proposal, you're automatically discarded! [...] There is no chance, there is no chance!" Ms. A1: "After so much studying, college, two languages, and the guy looks at me and says, 'Your age does not allow it!' It devastates you ... so what did you study so hard for?"
The perception of an ageism prejudicial to older people in access to paid work is corroborated in other speeches, such as this: "When an older man can get a job, it appears in the press, right? [in ironic tone]" (Ms. B1) .
Research participants recognize the relativity of the age frame that determines being too old to work: "When you are fifty you are old! The firms no longer want it!" (Ms. C2, with the assent of Ms. B2).
Another interesting aspect highlighted in the 76+ group was the idea of the changing role of women, who would seek formal education and work in building their independence:
Mr. F2-"But today the woman is an important part in the home economy!" Ms. D2-"That's right!" Ms. B2-"It's true!" Mr. F1: "So it's hard for a woman to want to stay home." Ms. D1-"You can't!" Mr. F1-"She wants to graduate and go to work, [...] to make her own independence!" Ms. B1-"Independence!" [simultaneous speech]
The conquest of this independence seems fundamental, since in the 33 cities that gave origin to the "Age-Friendly Cities" guide, the situation of many older women was that of facing the barriers that affected the economically most vulnerable groups (WHO 2007a ). Finally, it should be pointed out that ageism related to older people in labor relations is certainly not a Brazilian peculiarity. It is a challenge to be faced on a world scale, since "reports of age discrimination in the workforce are widespread" and "this is manifested in a variety of ways, ranging from feelings of disrespect to other workers to flat refusal by employers to hire older workers" (WHO 2007a, p. 54).
b. Voluntary Work: an Opportunity to Teach
According to the research participants, if there is a lack of alternative paid work for the qualified older person, the same does not happen regarding voluntary work. In both groups, the results suggest that this is a more common alternative for women than for men, revealing itself to the older persons as an opportunity to teach. A lady who volunteers comments, with the agreement of others: " [...] there is always something that one knows and can pass on to others, you know, an embroidery, a ..., I don't know, a knit, crochet, internet ..." (Ms. B1) . Both the value of voluntary work for the person ("leaving the house!" Ms. B1), and society ("getting others out of the house," Ms. B1) are recognized.
Our study's results match the results obtained in the 33 cities that participated in the first study of the "Age-friendly Cities" strategy: "in most cities, participants say there are many opportunities to volunteer" (WHO 2007a, p. 51) . According to "Agefriendly Cities" guide, "in many of the participating cities, older people are very actively engaged in voluntary activities and enjoy many benefits from volunteering, including a sense of self worth, of feeling active, and of maintaining their health and social connections" (WHO 2007a, p. 51 ).
The problem is that an age-friendly community should provide options for older people to continue to contribute to their communities not only through voluntary work, but also through paid employment (WHO 2007a), if they need, or if they choose. In the neighborhood of Mooca, the opinion of some retirees is that the alternative of paid work would be difficult for older persons.
Learning and Aging
This category includes two themes that have emerged in the focus groups: learning in gerontological topics (a) and learning in different stages of life (b).
a. Learning in Gerontological Topics
Who is responsible for education in gerontological themes, so that there would be more understanding and respect for older people in society? The speeches analyzed here sometimes hold the school, sometimes the families accountable for the failures in this sense. At times, people claim that older persons themselves play some part in this awareness-raising process. The report on the young students with hearing impairment mentioned above clearly revealed this tension: who should be brought to draw the attention of the youngsters who occupy the priority seats in the presence of the supposedly most needy older person, the teacher or the older person himself? The changes that participants seem to want in terms of greater respect and consideration for older people require a broad cultural shift that should be encouraged in all three spheres of education (formal, non-formal and informal).
In the 33 cities originally investigated using the "Age-friendly Cities" method, the common view was that "education about aging should begin early and extend to all groups in society" (WHO 2007a, p. 47) . In the neighborhood of Mooca, in more than one moment, the participants talk about changing de culture of older adults care, an awareness that, according to them, should start early and at home: Ms. C1-"He saw my father pass away, and we all took care. My mother ... So he went along with our older people who died at home." Mr. E1-"Yeah, the example is very important." Ms. C1-"So today, when he's going to assist an older man, he attends with an exceptional affection because I say 'take it as if it were your grandfather or your grandmother'. So, I guess if you don't give it from the cradle, it's no use demanding society afterwards." At another moment, when an older woman told about a fight for a priority seat on public transport involving a mother with a toddler and another woman, Mr. E1 noted: "We didn't learn it at school!", leaving doubts about whether his understanding is that the school has failed in these issues, or if he thinks that this is not something you learn in school, but rather should come from home. Be that as it may, by these and other lines, participants seem to understand that the primary responsibility in terms of education for older people care is up to the family. They do not comment on the obligation to insert content related to the aging process at all levels of formal education, provided for, by law, since 1994 (National Policy on Older Persons, art. 10, 3, b) and reinforced in the Statute of Older Persons (art. 22), although still little implemented.
b. Learning and Stages of Life
In the most interesting speech about the perception of roles related to learning in the different stages of life, Ms. C1 said that in Brazil, the children are taught that they have rights and guarantees and that everyone should respect them. She also said that the young person has to study because it is a given right and that "adults are tired because they work", so, therefore, in her opinion, nobody notices that they are aging, approaching the ones they does not care because they were not educated to take care of: the older people. It is clear in several speeches that most of the participants consider that there are failures in today's education of children, who live with the "television nanny" (Mr. E1). As for the youth, as mentioned before, except for Mr. F2, the vision of the other participants is quite negative. The criticism that Ms. C1 seems to make is that, in her view, there would be more emphasis on the teaching of rights than on the teaching of the duties of children and young people. As for the adults, still in her opinion, educational possibilities seem to be suffocated by work. It is interesting to note that this participant is herself an undergraduate university student, although she was already graduated from a higher education course. It is, therefore, an example of some retired seniors who have been returning to university for a second degree.
It is curious to notice that in some of the two analyzed groups there was no mention of Third Age Universities, although there have been several initiatives of this type for some years in São Paulo (Cachioni 2012) , and even special courses offered to older people in as university located in the neighborhood of Mooca.
Finally, it should be remembered that an age-friendly city should promote not only educational, cultural and leisure activities exclusively for older persons, but also provide intergenerational meetings (WHO 2007a) , where different age groups can learn from each other. Participants in the two focus groups pointed to the difficulties in intergenerational activities involving older people and young people because of the different interests that would separate them. At the end of the discussions of the 60-75 group, a typical activity was nevertheless remembered as something that would unite all generations: football matches at the Juventus Stadium, where "you see from a newborn baby in Juventus uniform to older people with Juventus shirts" (Ms. C1).
In short, it seems that in a neighborhood where people understand that the relations between neighbors are still something important and somehow preserved (Graeff et al. 2017) , perhaps this proximity could be harnessed in the development of opportunities for the reestablishment of intergenerational dialogue. As highlighted in the Age-friendly Cities guide (p. 42): "Better integration of generations is seen as a way to counter ageism in society". In the Mooca neighborhood, the analysis of two groups of older people suggests that raising awareness of this intergenerational contact should not only be directed towards the young, but also to the older persons themselves. To what extent are older people groups and other institutions attended by the older persons today opened to discussion about youth and acquaintanceship with the youth?
Limitations
Due to the small sample in both the number of focus groups and the number of participants, the results of this study cannot be considered exhaustive and they are not generalizable to all Mooca's old persons population. However, the findings have likely captured the majority of the themes on the lifelong learning topic, including those most broadly shared, that could have been raised by older persons living in Mooca through the age-friendly cities method as described above. In their broad study on data saturation in focus groups (with a total of 40 focus groups), Guest et al. (2017) assessed that almost two-thirds of the content codes were generated from the first focus group. Their data suggest that, in a study with a relatively homogeneous population using a semi-structured guide (that was the case of our research), a sample size of two to three focus groups will likely capture at least 80% of themes on a topic, including those most broadly shared. They also concluded that: "90% of themes could be discovered within three to six focus groups" (p. 18).
Final considerations
The content analysis of the transcripts from two focus groups with older persons residents of Mooca revealed that the theme of lifelong learning crosses several of the eight topics proposed by the "Age-Friendly Cities" method. Still, perhaps it would be important to insert on the focal groups' guidelines some specific questions about formal and informal education, in order to stimulate debate on these topics.
In the speeches, there was little emphasis on formal education, but aspects related to respect for older people and opportunities for leisure and social participation were quite present. Could one suspect that formal education and literacy did not come up as a salient theme in these two groups because the participants are a comparatively highly educated segment of the Brazilian population, or could one suspect that it happened because of the inexistence of questions related to this specific topic? It would be important to conduct further research, with a more heterogeneous profile of participants.
As verified in the speeches of the analyzed groups, the simple offer of activities does not guarantee lifelong learning, since different types of barriers may make it difficult for older people to access them.
If lifelong learning can be considered as one of the pillars of active aging, it is necessary for society and public authorities to recognize this broader concept of education as a public policy to be implemented and strengthened. The participant's reports reinforce the importance of thinking about education, culture and leisure in an integrated way with the different areas of public policies: transportation, health, housing, among others. The participants seem to recognize that lifelong learning is not only achieved through educational activities for adults and older persons, but above all with education of all on gerontological themes. Therefore, regarding the challenges related to aging and old age, Gerontology seems more than ever to be the privileged interdisciplinary field for the various knowledges called to dialogue.
